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The main aim of this paper is to demonstrate the Hip-hop 
based Education (HHBE) and Hip-hop Pedagogy (HHPED) 
as two accommodating strategies that may be utilized four-
ishingly to differentiate a teaching-learning process further 
to integrate learners in any education-like environment, as 
the example the IB World School No. 006654 Internation-
al School of Bydgoszcz (ISOB) has been chosen. This is the 
first study presenting international community in a truly 
homogeneous society (ca. 98% of Polish inhabitants in 
their country). The author enlists affirmative methodolo-
gies beginning with a hypothesis that the Hip-hop culture 
is gaining popularity among adolescents in greater num-
bers. As a result of observations, interviews and survey 
he is acquainted with students’ wants and needs. There 
is a necessity to put them in a bigger picture by analyzing 
the phenomenon from a historical, sociological, political, 
economical and intercultural viewpoint on a local (Bydgo-
szcz’s) and global scale. And finally, the author is describ-
ing a use of the aforesaid strategies through transfer skills 
that are taught in the IB History and Social Studies classes.
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The source of inspiration
The main aim of this investigation would be formulated in students’ flow that 
originates from Hip-hop based Education and Pedagogy (abb. HHBE & HHPED; 
Banks, 2015; Love, 2014; 2015) and is taken from the author’s Stylo Theory “do you 
have thrills thinking on how Hip-hop industry is collecting bills?/ All ya need is 
a beat to be labeled as a hit/ lyrics are recognized as long as they are memorized/ 
we won’t discuss tastes, but just a way genre braces/ producing famous Adidas lac-
es/ that introduce open spaces/ for imagining its stars faces/ becoming unnatural 
graces” (Janiec, 2018e). In other words, discussion on Hip-hop popularity will be 
undertaken in order to provide a room for the learners’ education on challenges 
they are facing while growing up these days. Their catalogue starts with self-ac-
ceptance through access to a homogeneous society up to understanding truth, 
honesty, and lie in the International School of Bydgoszcz’s (ISOB’s) community set 
in the city of Bydgoszcz, Kuyavian-Pomeranian voivodeship (Poland). 
Moreover, practicing mnemonic techniques will be examined as a form of the 
International Baccalaureate’s (IB) Approaches to Learning (ATL) transfer skills (IB, 
2018) in acquiring English as a second language during History and Social Studies 
classes. To add, operating Critical Pedagogy (Freire, 2005: 43–79; Shor, 1992: 129; 
Tinson & McBride, 2013) will be analyzed as a tool for boosting learners to find 
their identity, hobbies further a direction to express their personal and artistic self. 
And lastly, treating all of the above as a self-motivational learners’ factor will 
be advised to proceed at school and perhaps further in life.
The author has already ascertained that inspiration is a revelation defined by 
a person or group of people, who is installing the insight’s source in any form. 
Its process of growing up and someday transformation might change somebody’s 
perception on a special matter that is momentous while listening to Tinie Tempah’s 
and Eric Turner’s “Written in the Stars”1 hit. This must be the first documentation 
of the Stylo theory. More paramount is an ability and keenness to discover any un-
known land with assistance of your G10 learners during “Funtime Dance Show”2 
event as well as the school’s Middle Years Program Personal Project (Belka, 2013: 
14–15; Nowacka, 2013: 6–7; Ramirez-Sygutowska, 2013: 8). 
Another proof is a fact that the Harvard’s University student Obasi Shaw, un-
der an English lecturer Josh Bell’s supervision, from Stone Mountain, Georgia 
1 The song from Tempah’s album entitled “Disc-overy” from 2010.
2 Miejski Dom Kultury on Marcinkowskiego Street no. 12–14 in Bydgoszcz organized its sec-
ond edition on June 8, 2013.
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graduated from with honors after submitting a 10-track rap album entitled “Limi-
nal Minds” (Obasi, 2018; Zatat, 2017). He was writing lyrics and beats performing 
them at “open mic nights” (Zatat, 2017) on the school’s grounds and as a result 
Obasi’s mother guided his son on the idea to use his creative expression on the ac-
ademic level. The Harvard graduate student is rapping on one’s African American 
identity from different views adopting Geoffrey Chaucer’s “The Cantenbury Tales” 
scheme plus James Baldwin’s records on slavery and police’s brutality (Obasi, 2018; 
Zatat, 2017). 
This what actually has shaped the author’s source of inspiration starting the 
growing up process and possible transformation was information on adding two 
Hip-hop albums, namely Nas’ “Illmatic”3 and Kendrick Lamar’s “To Pimp a Butter-
fly,”4 to the Harvard’s library (Zatat, 2017)5. The reason was very clear for the uni-
versity’s English lecturers, so their impact on a society and culture (Zatat, 2017). 
As the follow up to the author’s inspiration, Lemar has won four Grammy awards 
for the Best Rap Performance: “HUMBLE.”, the Best Rap Album: “DAMN.”6, the 
Best Rap/Sung Performance: “LOYALTY.” feat. Rihanna and the Best Rap Song: 
“HUMBLE.” plus Pulitzer’s prize all in one year, so 2018 (Coscarelli, 2018). On 
one hand, it put to a test appropriateness of the Harvard’s decision by approving it. 
On the other hand, it substantiates intentions of the Hip-hop representatives, who 
are still fishing for an African American’s storytelling style with a message to the 
society and modern-like package of music genres used in order to serve everything 
on a plate. 
The most momentous juncture in the Hip-hop culture is freestyle, similarly 
in dancing and rapping. There is a chance to stumble upon the most far-reaching 
news plus music, in the suitable style, thanks to the Hot 97 station7 since 1992. 
During one of the broadcasted programs there led by DJ Funkmaster Flex The 
Roots’ (Chang, 2005) legendary front man Black Thought demonstrated all his 
views in 10 minutes long freestyle (Kreps, 2017). It helped a lot in moving back in 
the past to “The Foundations” (the first episode of Wheeler’s documentary from 
3 The album was released on April 19, 1994 by Colombia Records, so a division of Sony Music 
Entertainment.
4 The album was released on March 16, 2005 by Aftermath/Interscope (Top Dawg Entertain-
ment).
5 A Hip-hop producer 9th Wonder has already expanded the library’s catalogue on “The Mise-
ducation of Lauryn Hill” plus A Tribe Called Quest’s “The Low End Theory”, see: http://library.har-
vard.edu/lauryn-hill-nas-kendrick-lamar-albums-entered-harvard-library.
6 The album was released on April 14, 2017 by Aftermath/Interscope (Top Dawg Entertain-
ment).
7 The official website: http://www.hot97.com.
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2016) of the Hip-hop style with such mythical South Bronx live battles heroes 
like DJ Kool Herc, Afrika Bambaataa or Grandmaster Flash (Chang, 2005). The 
author is ought to mention in a chronological order its way from “The Under-
ground to the Mainstream” (after the second episode of Wheeler’s documentary, 
2016; Chang, 2005) with the Sugarhill Gang and their Top 40 hit. The action has 
not stopped there keeping in mind “The New Guard” (after the third episode of 
Wheeler’s documentary, 2016) with Run-D.M.C., Def Jam or Rakim. Not forget-
ting about the one and only Public Enemy (Chang, 2005). “The Birth of Gangsta 
Rap” (after the fourth episode of Wheeler’s documentary, 2016) results in a nec-
essary fact to mention the West Coast deputies of Hip-hip like Ice-T and N.W.A., 
and more (Chang, 2005). To understand trends and pick up the speech you just 
must have such a lesson. Working as a historian the author of this investigation is 
prescribed to dig a little bit deeper acquiring knowledge from different sources of 
information. His student, who pinpointed that 
I have always wanted to learn or go through the history of how Hip-hop dancing began 
and developed, which I never had the time to pursue, has already reflected his ambition in 
a similar fashion. I also really wanted to get to know the story behind this style of dance, 
because in order to be a real dancer, you must know and respect the history as well as being 
good in doing it (…). (Ramirez-Sygutowska, 2013: 8)
What’s also essential, it is required to pinpoint the author’s great respect to-
wards uplifting merit and historically-wise phenomenon that is standing behind 
the aforesaid type of music further style of life that has been cultivated by many Af-
rican American musicians first, and not only nowadays (Chang, 2005; Hill, 2009; 
Wheeler, 2016).
The literature’s review 
Wonderment for the HHPED and the HHBE has been intensified as a result of their 
flexible application through academic Howard Gardner’s Multiple Intelligence The-
ory (Banks, 2015). The HHBE’s research on a group of urban as well as suburban 
teachers, who are keen to equip students in knowledge on Hip-hop, is reflecting who, 
why, where and how educators are constructive in that matter (Irby & Hall, 2013). 
In some sort of a continuation of this study the authors are sharing their reflections 
on “schooling” K-12 teachers (Irby et al., 2013). The ISOB school is fulfilling the 
elementary education representatives wants and needs, namely Primary Years Pro-
gramme (PYP) students, organizing an extracurricular classes on dancing Hip-hop. 
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Moreover, younger and older students are using 30 min. lunch breaks as a time to 
dance taking the school’s floor thanks to our principal’s initiative, she is dee-jaying, 
that parents also support. In this sense to a higher degree rousing is Bettina L. Love’s 
(2015) article on the Hip-hop culture and its influence on early childhood plus el-
ementary education. In many books and articles urban education system is intro-
duced as environment where a given scholarly ground correlate with the Hip-hop 
values’ utilization with a great emphasis on “becoming” from student’s and teacher’s 
outlook (Emdin, 2017). To add, its application might be seen as a natural factor there 
as a result of youth’s attraction to the aforesaid customs and information that the 
culture is “taking the throne” (Boykins, 2017; Lynch, 2018). On the other hand, there 
is still a question of international-mindedness to be introduced from hands-on ac-
cess in the subject matter. Moreover, through what medium it may be attainable for 
multicultural community, which is living in a homogenous society, to integrate with 
using the HHBE plus HHPED strategies. 
‘Rapping’, ‘b-boying’, ‘dee-jaying’ and ‘graffiti’ are elucidated as the four de-
velopmental pillars in and within class’ setting (Emdin, 2013a). Moreover, 
Jay-Z (Chang, 2005) said once that rap is poetry and as a result its operation as 
another educational strategy is astonishing. We only need to take into considera-
tion the Northeastern USA experience on that occasion (Hall, 2016). The HHPED 
might be adopted in teaching politics and identity (Hill, 2009a), and literature 
through ethnographic writing (Hill, 2006), plus storytelling (Hill, 2009b). 
What’s more, cautiousness in dealing with Hip-hop is advised, especially if it 
comes to Social Studies (Kumar, 2017). Whereas, we do have a positive study from 
Atlanta, Georgia testing the culture as well as teaching strategies on topics, like so-
ciety, politics, justice and race, etc. (Love, 2012). To add, another forward-looking 
example of the Hip-hop values used in Social Studies classes was taken from Chi-
cago, where students were dealing with social injustice (Stovall, 2013). Geoff Hark-
ness (2012) used a rhetorical figure of “authenticity” while deciphering a question 
of insiders’ and outsiders’ relationships in Chicago’s Hip-hop underground setting. 
A reader needs to be informed on history of segregation in the city’s suburbs in 
order to perceive its signification (Pulido, 2009; Wood, 2013). That’s why studies 
on a way in which young Black males are treated at schools (Love, 2014a) and 
urban youth, who fight successfully with stereotypes through storyboarding and 
moviemaking are so far-reaching (Love, 2014b). 
In terms of dealing with strategies of teaching and learning we are up to add 
the “Folkbildning” from the Scandinavian countries that is making the Hip-hop 
sophistication recognizable also in the national education system (Söderman, 
2011). 
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If it comes to Hip-hop pedagogies, the Pedagogy of the Oppressed is a basis for 
the HHBE that is using socio-politically-wise ambience as a trigger for further 
proceedings (Freire, 2005; Shor, 1992). A very similar approach we can find in the 
Critical Pedagogy and Radical Education that both are presenting characteristics of 
the Radical Teacher (Tinson & McBride, 2013). The Reality Pedagogy’s five back-
bones that may work as a methodological science teacher’s support are as follows 
(Emdin, 2013b):
a)  cogenarative dialogues; 
b)  co-teaching; 
c)  cosmopolitanism; 
d)  context incorporation; 
e)  content development with its continuation and extension (Emdin et al., 
2016).8
The Hip-hop’s self-aesthetics plus kinetic consumption (Kline, 2007) includ-
ing justice-oriented culture and the Hip-hop’s autonomy and distance aesthetics 
allow students’ identification of positive and negative practices (Petchauer, 2013), 
similarly working on a self-determination (Love, 2016). We are ought to find con-
tent in undeniably valuable aesthetics of the Hip-hop culture (Petchauer, 2015) 
taking into consideration the Culturally Responsive Pedagogy through its historical 
context further its future (Petchauer, 2017). In the Historically Black College and 
University (HBCU), also thanks to “HipHop2020” project, the Hip-Hop Leadership 
Pedagogy was popularized and recommended (Wilson, 2013). The culture’s influ-
ence on a higher education and its students was a topic of discussion (Petchauer, 
2012) with extension on the professional rappers, who have been offering courses 
for adolescents (Seidel, 2011).
Joan F. Smutny and S.E. von Fremd (2004: xii-xiv) derive a word curriculum 
from Latin that means, “to run” asking teachers to treat learning as a journey. 
They produce five steps in order to be prepared for a long trip. Firstly, teachers are 
ought to know their children. Secondly, to decide on their destination, then there 
is a need to provide a proof that the destination was reached. In step four we can 
plan a journey with a final fifth step is upcoming reassessment plus adjustments 
(Smutny & Fremd 2004). This definition of differentiation may open the doors 
for the HHBE and HHPED. Both have not been demonstrated as a helpful tool in 
teaching History and Social Studies in English as the second language for a major-
ity of international community yet.
8 Acronym STEM that stands for science, technology, engineering and mathematics with the 
Hip-hop’s socio-emotional guidance provided for learners.
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The Hip-hop might be seen as a style of life when we will take into account 
mnemonics techniques very helpful in programs dealing with dementia that are 
improving people’s lives (Noble et al., 2016). Moreover, we can mention the as-
sessment of a school-based stroke literacy program, entitled the “Hip-hop Stroke”, 
with a strong suggestion to inform school children aged 9 to 12 years on the mat-
ter, who may be helpful in sharing knowledge with their parents in a high risk mi-
nority communities (Williams et al., 2012a) plus its program evaluation (Williams 
et al., 2012b). There is a necessity to introduce very beneficial and in the same time 
productive curriculum with the F.A.S.T. mnemonic acronym that refers to stroke 
symptoms and desirable reaction: “Facial droop, Arm weakness, Speech distur-
bance, Time to call 911” (Williams & Noble, 2008) that actually works very well. 
Lastly, Hip-hop may be correlated with calorie label interventionism, thanks 




A routine of collecting data on the Hip-hop was inaugurated through all of the 
convenient media, so computers through internet connection with an access to 
social media, TVs, newspapers, magazines, journals and radio stations since very 
late 1990’s and at the beginning of the 21st century. The first examinations and fol-
lowing them some conclusions suggested that an extensive amount of adolescents 
could have been affected by the aforementioned cultivation. 
Survey
A hypothesis bestowed in such manner demanded being double-checked on the 
ISOB ground thanks to a survey entitled “Hip-hop: Pick up the majority’s Speech” 
(Janiec, 2018f). It was shared among 54 participants in total, what is shown in table 1.
Table 1. The ISOB’s Community Participants’ detailed Characteristics
Participant Group age Status IB Program Nationality
6 12–13 Grade 6 students Middle Years Hungarian, French, Polish
9 13–14 Grade 7 students Middle Years Greek, Spanish, Polish
6 15 Grade 8 students Middle Years Greek, Spanish, Dutch, Polish
4 15–17 Grade 9 students Middle Years Indian, Polish
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3 17 Grade 10 students Middle Years French, Polish




18–21 Grade 12 students Diploma Greek, Turkish, Italian, Spanish, 
Polish
14 Above 20 
years old
Parents Both British, Spanish, Polish
Source: the author
Observations and interviews
Moreover, on the basis of experiencing the genre including long-term observa-
tions and interviews it was attainable to make this research. Its outcomes prove 
that in Bydgoszcz students are attending the Hip-hop dance classes in the follow-
ing local institutions:
a)  Adelante. Dance Studio9;
b)  Bailamos Dance Studio: Robert Linowski, Carolina Linowska10;
c)  Dance Academy. Dance Studio. Agata Szybiak-Loukini, Radosław Gołata11;
d)  Dance Creation Studio. Neumann B. M.12;
e)  Dance Factory – Dance Studio13;
f)  Dance School “Bohema”14;
g)  Up2Excellence – Dance Studio Bydgoszcz15
What’s more, the city’s Hip-hop scene is still conquering no man’s lands so-
cially by introducing new lyrics as well as beats, EPs and full-length albums. It is 
almost impossible to mention all of the crews including individual artists from the 
aforesaid place. The listeners emphasize a great admiration towards Bydgoszcz’s 
Azja, Bejot PROD, Bisz, Chio EMB, Daras, Dj Jeżu, Dwie Strony Medalu, ESZ.E, 
Grande, Haker, KESZ, Merol, Oer (B.O.K.), Olszak, Osa WL, OZI, Pafarazzi, PAR-
TYZANT, Person Sativa Skład, Szula WL, Śpioł, Tata Kres, TEGONIEZNOSISZ, 
Trach, WMW, WPL Ekipa and Wujas for their artistic achievements. 
 9 Adelante. Studio tańca. The official website: http://www.u2e.pl.
10 The official website: http://bailamos.pl.
11 Studio Tańca Dance Academy Agata Szybiak-Loukini, Radosław Gołata. The official website: 
http://taniec-bydgoszcz.pl.
12 Studio Kreacji Tańca. Nauka tańca. Neumann B. M. The official website: http://studiokreac-
jitanca.pl.
13 Fabryka Tańca – Studio Tańca. The official website: http://www.fabrykatanca.com. 
14 Szkoła Tańca “Bohema”. The official website: http://www.szkolabohema.pl.
15 Up2Excellence Studio Tańca Bydgoszcz. The official website: http://www.u2e.pl.
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To add, in the interest of admins, who are running a webpage entitled the city 
of Bydgoszcz Rap,16 is a fact to provide the latest news in our area of interest, for 
instance Bydgoszcz’s Freestyle Battle (BBF), music production workshops for free, 
the latest albums’ listening parties, etc. A few of them one could have matched with 
bouts literally taken from New York’s Hip-hop venues like described by Chang 
(2005).
HHBE & PED methodologies
The information was associated with methodologies that were used, so the HHBE 
strategy (Banks, 2015: 243) in order to produce rhymes and songs simultaneously 
by students and teachers in the classroom. The author decided to share his works 
prepared in the “GarageBand” software for Macintosh devices to produce con-
cept-based curriculum dependent on the historical apparatus. The HHPED strate-
gy (Banks, 2015: 243) was helpful in discussing mainly historical as well as linguis-
tic aspect of the culture in the classroom. 
Results
Survey
Literally, the survey, prepared via Smart Survey website, was addressed to every-
body, who had interest in sharing assumptions on the Hip-hop culture at least to 
some extent momentous in his or her life. Its differentiation determined by the age 
is shown in table 2.
Table 2. Age group analysis
Source: Janiec, 2018f
16 Bydgoski Rap. The official website: https://bydgoskirap.wordpress.com.
1. What is your age group?
Options Response PercentResponse Total
1 13 or below 27.78 15
2 14–15  7.41 4
3 16–17 22.22 12
4 18–19 1.85 1
5 20 1.85 1
6 Above 20 38.89 21
Analysis Mean: 3.59 Std. Deviation: 2.1 Satisfaction Rate: 51.85




Deciphering results from the table 3 we are assured by participants that our subject of 
interest is seen predominantly positively as a dance, rhymes and beats subculture. For some of 
them, chiefly the ISOB’s students, it is a style of life. On the other hand, in order to balance 
affirmative perspective the same amount of contributors replied that Hip-hop is correlated 
with “gangsta” or that they have not ever found this subject as something entertaining. 
Table 3. Hip-hop culture description
2. Hip-hop is for me…
Options Response PercentResponse Total
1 Style of life 29.63 16
2 Dance / rhymes and beats / subculture 77.78 42
3 Unquestionably "gangsta" 24.07 13
4 Something I don't like / don't find interesting 24.07 13
Analysis Mean: 3.54 Std. Deviation:1.97 Satisfaction Rate: 66.05




Another two tables correspond with each other. On account of frequency of listening 
to the Hip-hop music (table 4), there is an emergency to provide appropriate application or 
media, thanks to which participants will be able to listen to the genre (table 5). We can 
assume that even in the international community there is extremely large likelihood that youth 
may be interested in the lifestyle, which is answering on their wants and needs on the grounds 
of their growing up process as well as a feeling of being outsider in a homogeneous society.  
Table 4. Frequency of listening to the Hip-hop music
3. How often do you listen to Hip-hop?
Options Response PercentResponse Total
1 Occasionally 44.44 24
2 From time to time 12.96 7
3 Often 14.81 8
4 Every day 27.78 15
Analysis Mean: 2.26 Std. Deviation: 1.28 Satisfaction Rate: 41.98




Table 5. Available platforms to listen to the Hip-hop music
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Table 6 is encouraging a reader to emphasise a process of benchmarking 
certain time span by teenagers, their parents as well as teachers in a form of the 
Hip-hop so-called benefactors (patrons). Foundations for that are set not only in 
the options that were picked by the participants, but exclusively on precisely 28 
long-lasting plus individual specifications. These blueprints serve as a basis for the 
author’s History and Social Studies HHBE & HHPED curriculum. 
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Table 5. Available platforms to listen to the Hip-hop music
Source: Janiec, 2018f
Table 6. The Hip-hop eras
4. Where do you usually listen to Hip-hop?
Options Response PercentResponse Total
1 Thanks to music services: iTunes, Spotify, Deezer, etc. 52.83 28
2 I have a very rich "library" on my device 20.75 11
3 Radio, TV, etc. 37.74 20
4 Other 35.85 19
Analysis Mean: 3.51 Std. Deviation: 2 Satisfaction Rate: 67.92




Table 6 is encouraging a reader to emphasise a process of benchmarking certain time 
span by teenagers, their parents as well as teachers in a form of the Hip-hop so-called 
benefactors (patrons). Foundations for that are set not only in the options that were picked by 
the participants, but exclusively on precisely 28 long-lasting plus individual specifications. 
These blueprints serve as a basis for the author’s History and Social Studies HHBE & 
HHPED curriculum.   
Table 6. The Hip-hop eras
5. What is your favourite Hip-Hop era?
Options Response Percent Response Total
1 Old School Hip-Hop (1970’s up to early 80’s) 9.43 5
2 The Notorious B.I.G.'s Era 1.89 1
3 Eminem's Era is in the making 18.87 10
4 Kendrick Lemar’s Era 0.00 0
5 Jay-Z's Era 5.66 3
6 Drake's Era 7.55 4
7 Kanye West is the best 3.77 2
8 Other (please specify): 52.83 28
Analysis Mean: 5.92 Std. Deviation: 2.56Satisfaction Rate:70.35
Variance: 6.56 Std. Error: 0.35
Answered 53
Skipped 1
Other (please, specify): (28)
1 29/01/18 8:43PM I listen to many eras
2 29/01/18 8:46PM I listen to many eras
3 29/01/18 9:04PM Polish Rap/Hip-Hop (21st century)
4 29/01/18 9:56PM A lot of rappers
5 29/01/18 10:17PM Wu-Tang Clan and N.W.A. as well as the current era with artist like Kendrick Lemar, 6lack and G-Eazy
6 30/01/18 5:39AM I don't have any
7 30/01/18 6:58AM Big Sean
8 30/01/18 6:05PM None of the above
9 30/01/18 6:27PM I don’t know them, but I like how hip-hop as dance look like now.
4. Where do you usually listen to Hip-hop?
Options Response PercentResponse Total
1 Thanks to music services: iTunes, Spotify, Deezer, etc. 52.83 28
2 I have a very rich "library" on my device 20.75 11
3 Radio, TV, etc. 37.74 20
4 Other 35.85 19
Analysis Mean: 3.51 Std. Deviation: 2 Satisfaction Rate: 67.92




Table 6 is encouraging a reader to emphasise a process of benchmarking certain time 
span by teenagers, their parents as well as teachers in a form of the Hip-hop so-called 
benefactors (patrons). Foundations for that are set not only in the options that were picked by 
the participants, but exclusively on precisely 28 long-lasting plus individual specifications. 
These blueprints serve as a basis for the author’s History and Social Studies HHBE & 
HHPED curriculum.   
Table 6. The Hip-hop eras
5. What is your favourite Hip-Hop era?
Options Response Percent Response Total
1 Old School Hip-Hop (1970’s up to early 80’s) 9.43 5
2 The Notorious B.I.G.'s Era 1.89 1
3 Eminem's Era is in the making 18.87 10
4 Kendrick Lemar’s Era 0.00 0
5 Jay-Z's Era 5.66 3
6 Drake's Era 7.55 4
7 Kanye West is the best 3.77 2
8 Other (please specify): 52.83 28
Analysis Mean: 5.92 Std. Deviation: 2.56Satisfaction Rate:70.35
Variance: 6.56 Std. Error: 0.35
Answered 53
Skipped 1
Other (please, specify): (28)
1 29/01/18 8:43PM I listen to many eras
2 29/01/18 8:46PM I listen to many eras
3 29/01/18 9:04PM Polish Rap/Hip-Hop (21st century)
4 29/01/18 9:56PM A lot of rappers
5 29/01/18 10:17PM Wu-Tang Clan and N.W.A. as well as the current era with artist like Kendrick Lemar, 6lack and G-Eazy
6 30/01/18 5:39AM I don't have any
7 30/01/18 6:58AM Big Sean
8 30/01/18 6:05PM None of the above
9 30/01/18 6:27PM I don’t know them, but I like how hip-hop as dance look like now.
5. What is your favourite Hip-Hop era?
Options Response Percent Response Total
10 30/01/18 6:49PM Today’s era
11 31/01/18 7:38AM A2M
12 31/01/18 7:38AM A2M
13 31/01/18 7:39AM A2M
14 31/01/18 7:40AM A2M
15 31/01/18 7:48AM A2M
16 31/01/18 7:48AM A2M
17 31/01/18 7:48AM A2M
18 31/01/18 7:48AM A2M
19 31/01/18 7:49AM A2M
20 31/01/18 8:51AM Migos, Future,
21 31/01/18 12:51PM Cardi B.
22 31/01/18 7:46PM I am really interested. But sometımes inevitable listen on the TV or radio etc.
23 01/02/18 9:21AM Post Malone
24 02/02/18 8:31AM Late 80’s and early 90’s
25 02/02/18 10:40AM New school and old school in Polish and English/ American rap
26 02/02/18 10:40AM New school and old school in Polish and English/ American rap
27 06/02/18 5:47AM Fort Minor Era
28 06/02/18 5:33PM I do not have any favourites.
Source: Janiec, 2018f
Setup
One may treat it as a controversial thesis, but the Hip-hop culture may work in favor of 
stimulating adolescents in the classroom. Besides a simplification-wise option, so by issuing 
grades or coming up with frames that are required to be assessed and giving positively-
stimulus-like comments another likelihood, so a personalization of teaching at least used to be 
undervalued plus negatively exaggeratedly misunderstood. Moreover, the same style of life 
can be, after its successful implementation, a strategy to differentiate studies further integrate 




One may treat it as a controversial thesis, but the Hip-hop culture may work in 
favor of stimulating adolescents in the classroom. Besides a simplification-wise 
option, so by issuing grades or coming up with frames that are required to be as-
sessed and giving positively-stimulus-like comments another likelihood, so a per-
sonalization of teaching at least used to be undervalued plus negatively exagger-
atedly misunderstood. Moreover, the same style of life can be, after its successful 
implementation, a strategy to differentiate studies further integrate learners in the 
international community where we do have one main language of instruction. 
One of the first topics to confer in a foreign group of teenagers, under a head-
er “cultural differences”, is language and meanings of one word in another spoken 
system of terms. Our learners are spending a tremendous time together laughing, 
deliberating and sometimes even arguing. And, so another time they are referring to 
their hobbies including listening to music expanding this speech on favorite genres 
as well as bands or crews. In essence, this is how the Hip-hop culture works likewise. 
5. What is your favourite Hip-Hop era?
Options Response Percent Response Total
10 30/01/18 6:49PM Today’s era
11 31/01/18 7:38AM A2M
12 31/01/18 7:38AM A2M
13 31/01/18 7:39AM A2M
14 31/01/18 7:40AM A2M
15 31/01/18 7:48AM A2M
16 31/01/18 7:48AM A2M
17 31/01/18 7:48AM A2M
18 31/01/18 7:48AM A2M
19 31/01/18 7:49AM A2M
20 31/01/18 8:51AM Migos, Future,
21 31/01/18 12:51PM Cardi B.
22 31/01/18 7:46PM I am really interested. But sometımes inevitable listen on the TV or radio etc.
23 01/02/18 9:21AM Post Malone
24 02/02/18 8:31AM Late 80’s and early 90’s
25 02/02/18 10:40AM New school and old school in Polish and English/ American rap
26 02/02/18 10:40AM New school and old school in Polish and English/ American rap
27 06/02/18 5:47AM Fort Minor Era
28 06/02/18 5:33PM I do not have any favourites.
Source: Janiec, 2018f
Setup
One may treat it as a controversial thesis, but the Hip-hop culture may work in favor of 
stimulating adolescents in the classroom. Besides a simplification-wise option, so by issuing 
grades or coming up with frames that are required to be assessed and giving positively-
stimulus-like comments another likelihood, so a personalization of teaching at least used to be 
undervalued plus negatively exaggeratedly misunderstood. Moreover, the same style of life 
can be, after its successful implementation, a strateg  to differentiate studies further integrate 
learners in the international community where we do have one main language of instruction. 
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In order to achieve motivation, differentiation and integration in the edu-
cational process we can use our knowledge, for instance on Australian repre-
sentatives, for instance Sampa the Great, MANU CROOKS, Triple One; British: 
Dizzee, Stormzy, IAMDDB; Canadian: Drake, Moka Only, Classified; Chinese: 
Soft Lipa, MC Jin, J.Sheon; Czech: MAAT, Logic, ATMO; Estonian: Metsakutsu, 
5LOOPS, PK; Finnish: Twwth, View, Ruger Hauer; French: NTM, MC Solaar, 
IAM; German: Nimo, Marteri, Haftbefehl; Indian: MC Prabh Deep, Mumbai’s 
Finest, Dee MC; Greek: TXC, Zontani Nekri, Kings; Japanese: Anarchy, C.O.S.A., 
KANDYTOWN; Lithuanian: G&G Sindikatas, Karu, Domas; New Zealander: 
Savage, Scribe, Che Fu; Norwegian: Arif, Kaveh, Conz; Portuguese: Sam the Kid, 
Boss AC, Dealema; Slovakian: H16, Vec, Kontrafakt; Slovenian: N’toko, Samo 
Boris, Tekochee Kru; Spanish: El Club de los Poetas Violentos, Mala Rodriguez, 
C Tangana; Turkish: Sagopa Kajmer, Ceza, Norm Ender and Polish: O.S.T.R., 
Eldo, Kaliber 44, and others.
HHPED 
In the interdisciplinary unit entitled “Slavery”, with a Key Concept: “Change” (defi-
nition in: Hirsh & Triller 2014) and Global Context: “Orientation in Space and 
Time”, students explore a question of colonization that led to slavery being seen 
differently by its eyewitnesses because of the offbeat time and space. What’s the 
most telling; human beings will always find a way to express themselves artistically, 
even while facing a danger. And, so G9 learners examine and determine up-to-
the-minute culture and its merchandise, namely the Hip-hop lyrics, as the three 
aforesaid strategies example, from the last 20 years, where their writers have been 
educating audience on the slavery, inequality, racism, social injustice literally as 
well as figuratively. 
The teacher begins in-class discussion asking Socratic questions on stand-
points and mindsets considering the Hip-hop culture in the 21st century further 
on a poetic proof also rationale behind words on the matter. Then in the author’s of 
this paper frame “Rhymes serve as the Primary Sources these days”, aiming atten-
tion at the IB ATL transfer skill (IB, 2018), the learners are asked to read through 
given pieces of lyrics naming issues that are caused by the slavery, inequality as 
well as racism. In the second point they identify the author’s feelings and emotions 
that might have stood behind each line detecting whether a reader is dealing with 
a historical innuendo to the times of colonization and slavery, personal experience 
or family’s history. In the reference to the sources’ origins and purposes students 
are ought to enlist their values and limitations. A selection of songs was made after 
Cara Shillenn’s classes (2014) from the University of Maryland College Park:
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–  Source A: Pusha T feat. The Dream “40 Acres” from album “My Name 
is My Name” (2013)17. Songwriters: Terius Nash and others. The Dream’s 
call: “Trouble world, trouble child / Trouble times destroyed my smile / No 
change of heart, no change of mind / You can take what’s yours but you gon’ 
leave what’s mine / I’d rather die, than go home / I’d rather die, than go home 
/ And I ain’t leaving without my 40 acres…”. The Pusha T’s response: “I need 
all mine, reparations / We growin’ poppy seeds on my 40 acres.”
–  Source B: Nas “N.I.*.*.E.R. (The Slave and the Master)” from the untitled 
album by Def Jam Recordings, 200818: “We are the slave and the master / 
what you lookin’ for? You the question and the answer” (…) “we trust no 
black leaders / use the stove to heat us / powdered eggs and government 
cheeses (…) Schools with outdated books, we are the forgotten / Summers, 
coolin’ off by the fire hydrant / Yeah, I’m from the ghetto.”
–  Source C: Black Star “Thieves in the Night” from the album “Mos Def & 
Talib Kweli Are Black Star” (1998)19. Talib Kweli’s words: “The wounds of 
slaves in cotton fields that never heal, what’s the deal (…) / caught up, in 
conversations of our personal worth / brought up, through endangered spe-
cies status on the planet Earth” (…) “that’s why, we are subjected to the will 
of the oppressive / not free, we only licensed, not live, we just exciting / cause 
the captors own the masters to what we writing.”
–  Source D: Kendrick Lamar “Vanity Slaves” from the EP “The Kendrick 
Lamar” (2009)20: “My cousin from the South said he just bought him 
a house / that lives around his neck like a white collar / so why fast for-
ward? Then I’ll rewind, a time / machine can help me double back to slav-
ery times / picking cotton from a field that a white man own / the blacker 
you are, farther you’re from the white man’s home / (…) my cousin from 
the South, slavery start in the South and I bet ya / he overcompensates for 
the life of his ancestors.”
HHBE
Additional model of the IB ATL transfer skill, in the HHBE prevailing taste using 
the aforesaid strategies, is to make generalizations while rephrasing a text from its 
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with other writers’ excerpts from a similar time frame. That’s the reason why there 
is an urgency to introduce primary sources in a form of narratives from the 19th 
century. This is also a suggestion for students to use mnemonic techniques in order 
to remember what was all the text about.
The G9 learners used John Jacob’s (1861) passage 
to be a man, and not to be a man – a father without authority – a husband and no protec-
tor – is the darkest of fates. Such was the condition of my father, and such is the condition 
of every slave throughout the United States: he owns nothing, he can claim nothing. His 
wife is not his; his children are not his; they can be taken from him and sold at any minute, 
as far away from each other as the human flesh-monger may see fit to carry them. Slaves are 
recognized as property by the law and can own nothing except by the consent of their mas-
ters. A slave’s wife or daughter may be insulted before his eyes with impunity. He himself 
may be called on to torture them, and dare not refuse. To raise his hand in their defense is 
death by the law. He must bear all things and resist nothing. If he leaves his master’s prem-
ises at any time without a written permit, he is liable to be flogged.
Students adopted the aforesaid capacity in a very well manner by Dilpreet (G9): 
John Jacobs/ to be a father/ a helpless husband rather/ having nothing at all/ from family to 
something small/ watching family get hurt/ and be nothing more than dirt/ this was the life 
of John Jacobs/ as we read from the text above;
To be a man / or not to be a man / a man who had no authority – a father / he was born 
by his mother / condition of a parent / they are nice I can’t say that they aren’t / they were 
calling us slaves / so, we are not going to make graves / now we are on the biggest wave / we 
had enough power to feel safe
Chorus: His wife is not his / his kids are not his / they are going to be taken / and sold for some 
kraken
By Konrad (G9):
Property of law is not his he can pray and he can squeeze / there is no way to leave his 
master/ even if he is going to kill him with a blaster/ he is able to be flogged/ but not even 
to be dogged” 
The author of this paper decided to introduce, implement as well as use prac-
tically all of the already mentioned pillars of Hip-hop during History and Social 
Studies in the ISOB. Coming back to the transfer skills a teacher is changing a set-
up, so learners are able to exploit their prior knowledge. What’s more, they are 
asked to evaluate the author’s way of reasoning not forgetting on utilizing poet-
ry while practicing making generalizations, shifting perspectives or judging. The 
learners’ represents, rephrases and rewords a given matter in a form of lyrics, essay 
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or graffiti made in the online Graffiti Creator. The Original. They are also taught 
self-assessment, plus self-adjustment while building their self-esteem. 
Thanks to the “Accessibility” curriculum-based course they are making an 
interdisciplinary research on real-life questions that are based also on the issues 
adolescents are facing these days. For sure, a minority of these is enlisted in the 
concept-based classification through the Hip-hop/rap songs, see table 7. 
Table 7. The author’s concept-based classification of the Hip-hop/rap songs and issues students are 
facing these days. Meanings and interpretations after Shea Serrano (2015)
“Accessibility” HHBE’s & HHPED’s Example
Accessibility Change [Novo] Trust & Honesty Lies [Hoodoo]
Kendrick Lamar 
[2017]: “DNA.”





































“N.Y. State of Mind”
Kanye West (feat.) 
Jamie Fox [2005]: 
“Gold Digger”
Tupac [1996]:




“Mind Playing Tricks 
on Me”
















“Accessus” (Janiec, 2018a) from Latin an access because we all would like to 
belong to a given group, society, nation and country. Human beings are opening 
up to certain individuals and groups they can trust knowing that from the oth-
er side they can expect honesty as well as support. The aforementioned access is 
sometimes blocked as a result of historical, racial-ethnical, social, economic and 
cultural-religious-based differences. Knowing and understanding them is the key 
factor to proceed.
“Novo” (Janiec, 2018b) from Latin a change because we are all going on through 
better or worse alterations in our lives starting with growing up process that is not 
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justifiable comfortably among youth. The most important thing is to answer to 
them in an adequate manner in order not to lose anything from our self-esteem.
“Mr. Trust & Mrs. Honesty” (Janiec, 2018c) because we all need to have a per-
son next to who and place, where we can be ourselves. 
A word “Hoodoo” (Janiec, 2018d) derives from the West African traditional 
root working that was spread in America during the transatlantic slave trade be-
tween 16th and 19th century (Achebe, 1958; Hazzard-Donald, 2013; Harris, 2002; 
Hurston, 2008; Ogumefu, 200721). A person, who was a practitioner of this spirit-
ually driven practices in secrecy, was called a “Worker”, that’s why the author used 
a nickname “MC Odd Worker”. The practices were mainly undertaken to recover 
people’s lives. The main insistence is put on the lies and a time to deal with them 
that should be treated as the healing process.
Discussion 
The aforesaid methods and results of observations, interviews and in the last step 
survey establish a fact that plurality of juvenile plus adolescents between 12 and 
20 years old is getting a handle on the Hip-hop culture in the international ISOB 
setting. Remembering about the homogeneous society and outsider effect. It is 
happening as an effect brought about by urgency to relate their feelings during 
maturing to lyrics written by their favourite rappers. What’s more, some of the 
school’s teachers and students’ parents treat this art more as entertainment. 
The emergence of the HHBE and HHPED differentiation strategies at the 
international school gave students a confidence in discussing historical venues 
launching in-depth analysis of such matters like a slavery, racism, discrimination, 
bullying, rejection, etc. Actually, learners felt that teachers heard them. To add, 
they can memorise dates and figures using mnemonic techniques learning English 
as their second language likewise.
Moreover, on the ground of the aforesaid methodologies a process of integra-
tion improved mostly thanks to small chitchats, debates, in class discussions on 
one’s impressions in the given matter. It is also probable for growing ups to look for 
at least one more person, who thinks the same way as I do.
21 A majority of African American literature has been already consulted with the expert in the 
field Mrs. Małgorzata Chrzan, PhD. (Assistant Professor at the Linguistics-Technical University in 
Świecie and English Literature in the Middle Years Program and Diploma Program teacher at the 
ISOB), in order to use it during History and Social Studies classes likewise.
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On the other hand, there is still a room to improve the survey by adding or 
changing suggested options to choose from. Definitely, a number of participants 
may affect the whole study. And, so the concept-based curriculum with activ-
ities plus the IB transfer skills may differ being dependent on the educational 
environment. 
And lastly, the given investigation may work as the extension to the already 
mentioned studies (Irby & Hall, 2013; Irby et al., 2013). 
Conclusion
In essence, in some way a self-motivation among a younger generation at school 
would be achievable with guidance on personalization of teaching-learning pro-
cess. Sometimes it is done automatically by the students, who are choosing this 
what interests them, the most. As the case of this article may be that the Hip-hop 
culture will be taken into account as another strategy to differentiate and integrate 
classmates with an extension to ambitiously teaching our learners the transfer skill 
in and within school classes.
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